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In a country like Indonesia, one of challenges in learning English as a foreign
language is a lack of exposure of English in its authentic sense. The use of authentic
materials seems to be an option to cope with this situation. One of the ways to optimize
the use of the authentic materials to trigger students to experience learning and to
enhance their active involvement in the learning process is by using it in extensive
listening activities. Through extensive listening by using authentic materials, students
are exposed to real native speech in meaningful language use. As a result, difficulties in
listening gradually dissapear.

In order to put the idea into practice, the first thing to do is to set objectives of
each meeting based on core vocabulary and grammar that are suitable for the learners
using comprehensible input principle as the basic consideration. Second, selecting
authentic materials that suit the objectives and that give exposure to formulaic language
and meaningful language use. Then, preparing activities in which the instruction is
reasonable and lead to sufficient practice to develop fluency. Finally, synchronize
teaching activities to increase students’ motivation to learn. As a follow up activities,
students are informed and eventually involved in the whole process. Thus, students
experience learning and actively involved in their learning process.
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INTRODUCTION
Learning a new language using mostly the target language seems intimidating to

most learners, yet it is much more effective than learning it through learners’ first
language. Learning a new language without getting more opportunity to be exposed and
to use it is like cooking with no tools except a cook book. Teachers have differing views
on the use of L1 in the classroom, especially if it is a monolingual class. However, if
the teacher starts teaching the new language using L1, the authenticity of the target
language will be lost. Renandya suggested eight factors that are fairly uncontroversial
and are believed to play a critical role in the development of EFL threshold level. Those
factors are sufficient amount comprehensible input, opportunity for meaningful
language use, sufficient motivation to learn, attention to the development of core
vocabulary and grammar, sufficient practice to develop fluency in receptive skills,
exposure to formulaic language and reasonable intensity of instruction (Renandya,
2013).

Learning English as a foreign language in a country like Indonesia emerging a
challenge for English Department students due to lack exposure of the language in its
authentic sense. Exposure of target language is essential in learning foreign language in
order to get students experience a real use of the language. Among language skills –
reading, listening, speaking, and writing- listening is one of the hardest activities for
most students (Riddell, 2003). Therefore, Field (in Renandya and Richards, 2002)
advised that authentic materials should be introduced in listening activities in the early
stage of language learning due to two reasons: naturalness of language and real-life-
listening experience.

Listening is significant in language course since it gives input for the students.
Right level of input will help students to begin to understand the language. There are
three reasons for emphasizing listening as stated by Rost (in Nunan, 1999). First,
learners must interact to achieve understanding of spoken language. Therefore access to
speakers of the language is essential. Learners’ failure to understand the language they
hear is an impetus, not an obstacle, to interaction and learning. Second, authentic
spoken language presents a challenge for the learner to attempt to understand language
as native speakers actually use it. Finally, listening exercises provide teachers with the
means for drawing learners’ attention to new forms (vocabulary, grammar, new
interaction patterns) in the language.

Listening activities can benefit from the use of authentic materials as they are
needed as a potential solution to students’ problems in comprehending speech in real-
life context. Comprehending natural real-life English is important for English learners
since it brings accent, speed, and meaning as stated by Field (in Richard and Renandya,
2002). Listening experience and meaningful language use can be provided for the
students through the use of authentic passages since it is closer to everyday use of the
language. Field (in Richard and Renandya, 2002) suggested that authentic materials
should be introduced early to language learners to give practice and exposure in order
to get naturalness of language and real life listening experience.

However, authentic materials generally make students daunted. In a natural-
sounding recording taken from a real use of English, there is ungraded language.
Voices, accents, and maybe dialects will be new to students. Often the conversation in
the recording is, or seems, fast. These aspects may cause a ‘shock’ to the students.



Coping with this challenge, students need to be informed not to expect to understand
every detail of the script. Field explained further that there are three phases of getting
the most from listening to authentic material that non-native listeners might do. First,
identify words in few fragmented sections of the text. Feel relatively certain about
some, less certain about others. Then make inferences linking the parts of the text about
which you feel most confident, and finally check those inferences against what comes
next (Richard and Renandya, 2002).

Students’ fluency can also be developed using authentic materials as argued by
Lam (in Richard and Renandya, 2002) because it is highly possible for the authentic
materials to contain fixed and conventional phrases that are able develop students’
fluency. Fluency here has connection with memorized sequences lexicalized sentence
stems which are included in formulaic language use (Pawley & Syder in Richard and
Renandya 2002). By getting use to and understanding formulaic language used in
authentic materials, students’ problem in real-life communication will be lessened.
Thus, authentic materials in listening should be given as extensive listening activities as
learners who learn through extensive reading/listening tend to achieve a higher level of
proficiency in English (Day and Bamford, 1998; Renandya, 2011).

Taking the problems that challenge the learners of English as a foreign language
as well as the benefits of the use of authentic materials into account, the researchers
decided to conduct a classroom action research by using authentic materials in
extensive listening activities. The research is performed to a listening class of first
semester students majoring in English in Language and Literature Department
Universitas Brawijaya Malang in response to the students’ problems in listening activity
identified through a survey prior to teaching and learning activity of the class.

METHOD
Under this heading, research method of the present study is described in order to give a

clear idea about the methodological aspects employed. This chapter discusses the research
design, the setting and subject of the research, the action research procedure, the implementation,
and the reflection of the action.

The design of this study is action research as it addresses listening problems faced by
students’ in on of the researchers’ listening classroom and it searches solutions to the problem.
This framework is in line with what is stated by Creswell (2012) who argued that action research
addresses a specific, practical issue and seeks to obtain solutions to a problem. Thus, action
research designs are systematic procedures done by teachers (or other individuals in an
educational setting) to gather information about, and subsequently improve, the ways their
particular educational setting operates, their teaching, and their student learning ( Mills, 2011 ).

The design was chosen since it deals with the specific or local issues in classroom setting
and the study was aimed at solving the research’ subjects’ problem in listening revealed from
preliminary study conducted prior to implementing the research. These problems are related to
accent, vocabulary, speed and length in listening to real-life context activities in listening class.
To cope with the problems, the researchers make use of authentic materials to give more
exposure and real-life listening experience as well as to involve the students in their learning
process so that they experience learning.

The researchers decided to use a design of action research viewed by Mills (2011) that
consists of four steps; identify an area of focus, develop an action plan, collect data, and analyze



and interpret data. The decision is based on practicality and feasibility of the design to be applied
in the listening class. The design forms a cyclical process that can be seen in Figure 1.

Figure 3.1 Action Research Steps (Adapted from Mills, 2011)

The research was conducted in one listening class of first semester students majoring in
English in Language and Literature Department Universitas Brawijaya. In this department, there
are five parallel classes of first semester students. The students get two kinds of listening classes
namely English Clause Level Listening class and English Above Clause Level Listening class at
the same semester. The research took place in one of the five English Above Clause Level
Listening parallel classes which consists of 35 students. It is one of the researchers’ own class.
The class is designed to equip the students with listening skill so that the students are able to fit
themselves in any spoken discourse both receptively and productively. The content of the course
is emphasized more on the ability to listen to utterances both in sentence level and in long
discourse focusing on the understanding of the main idea and specific spoken discourse.

Four basic steps constructing the procedure of the research are implemented after a
preliminary study carried out to identify students’ problems in listening. The preliminary study,
conducted prior to teaching-learning activities of the class, is executed through a survey in which
students are to respond to a set of questionnaires to reveal students’ problems in listening and
their frequency of exposing themselves to listen to English utterances and spoken discourse.
Then the researcher discusses the finding of the preliminary study to find a possible solution. The
solution chosen is manifested in an action plan which consist four basic steps. The first step is
setting objectives of the classroom teaching. After that, authentic teaching materials for listening
skill which are suitable to students’ level of proficiency are selected. This selection leads to the
next steps; preparing activities in which the instruction is reasonable and lead to sufficient
practice to develop fluency, and finally, synchronizing the activities into interesting teaching
learning activities that motivate students to learn.

During the implementation of the action plan, the researcher collets data by observing
changes happen to the class and to the students related to students’ active listening and speaking
skills in a natural and meaningful context of some real communications. In the end of the action
plan execution, data are also collected by handing out a set of questionnaire. The data collected
from the observation and questionnaire are analyzed descriptively and interpreted to find out
changes happen to students’ listening and speaking skills as well as their frequency of exposing
themselves to listen to and to participate in English spoken discourse.

Identify an area of focus

Analyze and
interpret data

Collect DataDeveloping an action
plan



FINDINGS AND DISCUSSION
Later in this discussion, data obtained from the preliminary study and the implementation

of the action plan as well as their analysis, discussion, and interpretation are presented.
The following is a description of the preliminary study and each step along with observations to
students’ reactions throughout the process.

Preliminary Study
The purpose of the preliminary study is to find out students’ problems in listening activity

and their frequency in exposing themselves to listen to and to participate in English spoken
discourse. Data derived from this phase serve as the basis to arrange an action plan aimed at
finding solution to the problems. In order to do so, a survey was carried out to students from one
of the five English above Clause Level Listening parallel classes that became the subject of the
research. The students completed a set of questionnaire to identify their problems in listening and
their frequency in listening materials in English. Table 1 lists the problems identification and the
students’ responses.

TABLE 1
Students’ Problems in Listening

Problem in listening Yes No
Accent 23 12
Speed 14 21
Vocabulary 23 12
Length 8 27

The problems identification responses showed that around 65% of the students had
problems related to accent; mostly because of accents that were considered strange to them.
Around 65% of the students admitted to have problem in vocabulary. Some of the students stated
that some accents that sound strange to them prevented them from identifying vocabulary that
actually was not new to them. Few of the students stated that they often found vocabulary which
was new to them and was difficult to guess only by listening to the spoken discourse especially
when the vocabulary was pronounced with an accent that sounds strange to them. Other argued
that although they had a correct guessing of the vocabulary, they still had difficulties in
understanding the spoken discourse because they did not understand the meaning of the
vocabulary. In other words, it was their limited vocabulary that put them in difficulties, not the
accent. 40% of the students found difficulties related with the speed of the listening materials.
Their arguments are varied. Few students said that sometimes listening materials with American
accent that they listened to were just too fast so that they could not really understand the whole
content of the spoken discourse. In addition, most students stated that when the speed of the
listening materials they listened to is too fast they could not catch the words being said, it is
confusing and in some cases it felt like they only heard buzzes sound. Around 22% of the
students stated that the length of the listening materials put them in difficulties. Some listening
materials which were considered long made these students lost their focus, and it made them
having difficulty in taking points because there were just too many points to memorize. From



these responses it can be ranked that the students’ problems in listening are mostly caused by
accent, vocabulary, speed, and length of the listening materials in its order respectively.

Do students have adequate exposure to listening English materials? To find out, students
were presented statements pertaining to their English listening activity and asked to rate the
statements using a Likert Scale. Table 2 lists the statements and the responses.

TABLE 2
Students’ Exposure to Listening English Materials

Always Often Seldom Rarely Never
Frequency of listening to English outside the
classroom

10 9 9 7 0

Frequency of listening to English accent
American
British
Indonesian
Others

29
0

35
0

6
6
0
0

0
18
0
3

0
10
0
7

0
0
0

25

The responses showed that 7 students rarely listened to English outside their classroom
and 9 others seldom did it as well. It can be interpreted that around 46% of the students had not
had high frequency in exposing themselves to English listening materials outside the classroom.
On the other hand, 54% of the students indicated that they had relatively high frequency in
listening to English outside their classroom. The result of the survey also indicated that all
students had relatively high frequency in exposing themselves to American accent. However,
only 20% of the students had relatively high frequency in listening to British accent as 80%
others either hardly exposed themselves to it. While all students stated that they always listened
to English with Indonesian accent, other accents except Indonesian, the finding of the
preliminary study indicated that around 72% of the students never listened to other accents
except American, British and Indonesian, while 28% others did. This data presented strong
indications that students did not have enough exposure of various accents of English relates to
their listening activity.

Students also responded to open-ended questions on the survey. The overwhelming
response to the question, “What is the resource of your English listening material?” was from
their teachers and classmates. Other resources are from listening materials at school, songs and
movies. When asked, “Is it important to you to expose yourself to various accents? Why” most
students responded that it is important for them to expose themselves to various accents of
English, especially American accent as in many listening materials at school and in some
standardized tests, in this case these tests refer to TOEFL and TOEIC, American accent is the one
that is mostly used. Some students, on the other hand, also stated that British accent is also
important although it is not as important as American accent for British accent often appear in
their listening materials at school but not in the two standardized tests. The next important
accents mentioned are varied from Singaporean, Australian, and Indian English. The students
responding so argued that they need to understand those accents as they often encounter
interlocutors using the accents. While most students argued that exposing themselves to various
accents of English is important, few others stated that it is not important as long as they are
familiar with American accent as it is the one widely used and understood by most people in the



word. Surprisingly, no students responded that Indonesian accent is important. When they were
asked of the reason, the students stated that they are already familiar with the accent and barely
have problem with it, not to mentioned that Indonesian accent is not widely used either in their
listening materials at school or in the two standardized tests.

From the data gathered from the survey in the preliminary study, the researchers, then,
had discussions on the possible solution to help the students minimize their problems in
listening. The researchers believe that the students’ problem with some English accent is due to
the lack of exposure of the accents, and the students’ problem with vocabulary can be lessen by
giving them meaningful language use in which formulaic language use is almost inevitable to be
involved. The discussions led to a decision that an extensive listening using authentic material is
considered to be the most appropriate way to help the students encounter their problems in
listening. As most students do not have any problem with the length of the listening materials,
the researcher decided to add the length of the listening materials gradually by putting
comprehensible input principle into account. Then, in coping with some students’ problem
related to the speed of the listening materials, researchers agreed to start the teaching-learning
activity from listening materials having slow pace and end it with faster ones.

Action Plan
Action plan is formulated to provide a solution to students’ problem in listening. It

consists of five basic steps; the first thing to do is to set objectives of each meeting based on
vocabulary and grammar that are suitable for the learners using comprehensible input principle
as the basic consideration. Second, selecting authentic materials that suit the objectives and that
give exposure to formulaic language and meaningful language use. Then, preparing activities in
which the instruction is reasonable and lead to sufficient practice to develop fluency. Next,
synchronize teaching activities to increase students’ motivation to learn. As a final activity,
students are informed and eventually involved in the whole process of preparing and using
listening materials. Thus, students experience learning and actively involved in their learning
process.

Step 1. Setting Objectives
An activity to get information of students’ vocabulary was performed in the first meeting.

The students were asked to write down as much vocabulary as possible in a limited time. First,
students were asked to write down any nouns in English in three minutes. Then, given the same
amount of time, students were asked to write down any verbs in English. The same activity was
continued for adjective and adverb. It was revealed, from students’ response, that the students
were able to write down noun more than verb, followed by adjective and adverb. The students
did not make any mistake in identifying noun. Yet, some mistakes occurred when they need to
identify verb, adjective and adverb. Some students mistakenly wrote down adjective when they
were supposed to write verb. Some others wrote down adjective when they should write adverb.
These data implied that the students have a good understanding about noun and adequate
vocabulary of it. On the other hand, the students needed to improve both their vocabulary and
understanding in adjective, verb, and adverb. Their improvement in adjective should come first
before adverb, verb, and noun, respectively.

Information about students’ knowledge of grammar was derived from observation of
students’ spoken discourse during the first meeting. Students were asked to introduce themselves
and talk briefly about their unforgettable experience as a manifestation of mingling activity. Most



students had to struggle with their vocabulary and grammar as they spoke. Some survived the
simple present tense; some others kept making mistake either in the use of third person singular
verbs or in producing verbal and non-verbal utterances. When it came to telling their
unforgettable experience, most students lost their grammar control. Their past and perfect tenses
concept seemed to jump here and there. This situation implied that grammar focus needs to be
inserted in students’ listening activity.

Having the data of students’ vocabulary and grammar mastery, the researchers came to a
decision that the students should get authentic listening materials which give exposure more on
adjective, adverb, verb, and noun as well as grammar use started from the simple present, simple
past, present continuous, past continuous, and future expressions. This decision was taken by
placing significant attention to providing comprehensible input for the students. These aspects
were then formulated to set objectives of the course.

Step 2. Selecting Materials
Authentic audio-visual materials that possibly suit the objectives of the course were

compiled. These materials were taken from various sources such as internet, and CDs. They were
also varied in forms; short movies with simple dialogues, songs, short movies with more
complex dialogues, and finally a serial movie. Then, the materials were arranged into a
continuum started from the simplest to the most complex ones using vocabulary and grammar
focus as well as meaningful language use as the basic consideration. From each category, the
materials were selected and grouped by putting the accent, speed, and length of the materials into
account.

Step 3. Preparing Activities
Reasonable instructions that allow the students to be actively involved in the learning

process either as individual or member of the class became the main attention in preparing the
activities. As listening is mostly a private activity in an understanding that each individual may
react and perform differently toward the same listening materials, the researchers decided to
apply various activities that are suitable to explore and make the most from the materials as well
as that require students’ focus. These activities include dictation, cloze passage, re-stating ideas,
and answering comprehension questions.

Step 4. Synchronizing Teaching Activities
In this research, researcher as a teacher, then synchronize activities that were going to be

used in each meeting. For every meeting, materials along with their activities were selected
based on the objective of the meeting. The activities were then arranged in a way that the
teaching-learning process would run well and attract students’ interest and motivation. This
arrangement should be done in a sequence in which simple activity with relatively easy material
was performed first before the more complex activity or more challenging material was given.

In every meeting, after the teaching-learning activities were executed, the teacher as
researcher invited the students to reflect back to what they had done in that meeting. This
reflection was conducted in a relax way as it was a sharing situation. At first, the teacher asked
what the first material that was given to them, and what activities they did using the material. It
was to find out whether or not the students paid attention to what they got and what they did.
Then students were asked about the possible reasons why the teacher did that; what was the goal
of applying such activities using such material, and what they had learnt from it. It was done to



elicit the rationale behind each activity so that the students were informed and aware of their
learning process.

CONCLUSION AND SUGGESTION
The classroom action research helped the researchers to find a potential solution to

overcome the students’ problem in listening which mainly relates to various accent of English,
students’ limited vocabulary, the speed and length of the listening materials. Students also get
meaningful language use in their listening material as stimuli for their speaking activity. Beside
the benefits that can be derived from the use of authentic materials, involving students to
experience learning is really important to make them aware and actively take part in their
learning process. Thus, not only their problems that can gradually disappear inline with their
improvement in their listening skill, but students’ understanding about their learning process is
also improved.
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